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Chapter 1
Project Introduction
For my professional project I created a professional development series to educate
elementary school teachers in a rural community on trauma informed practices. My upcoming
professional development sessions also inform elementary teachers about the importance of
self-care by addressing the concepts, compassion fatigue, secondary traumatic stress, and
burnout. My professional development sessions were originally designed to take place virtually
to accommodate the safety measures associated with COVID-19. However, these upcoming
professional development sessions will remain online to accommodate teachers living in a rural
community. This upcoming professional development series that I have designed, incorporates
interactive components and provides teachers with strategies they can apply to their current
teaching practices. When teachers attend a professional development session, they want
information that is relevant to them and their students, and professional development that they
can apply to their everyday teaching (Matherson & Windle, 2017). This upcoming professional
development series will provide teachers with the needed tools to support their students along
with guidance on how to implement trauma informed practices that are tailored to their
classroom of students.
Trauma Informed Practices
Trauma informed practices are the ways in which we can understand the trauma a child
has experienced; the emotional, physical, and behavioral impacts it has on children and adults;
and the practices that will support children who have experienced trauma (Nicholson et al. 2019).
This topic is extremely important as many children that come into classrooms have experienced
some form of trauma or are currently going through trauma. According to the CDC (2022),
“about 61% of adults surveyed across 25 states reported that they had experienced at least one
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type of ACE, and nearly 1 in 6 reported they had experienced four or more types of ACE” (para.
2). Adverse Childhood Experiences (ACEs) are negative experiences occurring in the childhood
or teenage years (CDC, 2022). The CDC- Kaiser ACE study was conducted in 1995 through
1997. This study investigated the impacts trauma and stress experienced in the childhood years
has on an adult’s health later in life. This study had over 17,000 participants. The CDC-Kaiser
ACE study included a total of ten childhood experiences which participants of the study were
asked if they had experienced during childhood. These experiences included physical, sexual,
and emotional abuse; household substance abuse; household mental illness; domestic violence;
incarcerated members of the household; parental separation; and physical and emotional neglect.
Following the ACE study, numerous trauma-informed interventions have been established.
According to the ACE study, “…the more ACEs an individual has in childhood, the more likely
they are to experience disrupted brain development, which puts them at risk for social,
emotional, and cognitive delays in childhood” (Nicholson et al., 2019, p. ix). Many times,
children do not only experience one trauma, but they experience multiple forms of trauma.
It is highly likely a student who has experienced trauma has come through a teacher’s
classroom door. Within the United States, there are nearly 35 million children living with
emotional and physiological trauma (RB- Banks et al., 2017). Not all students and families are
open to disclosing the truma they have experienced. Therefore, it is important teachers learn the
signs children may display when they have experienced trauma or if they are currently
experiencing trauma. Once a teacher notices the signs a student might display if they have gone
through a traumatic experience, this teacher can then begin to support this student. Some signs or
symptoms of a child who experienced trauma could be: difficulty focusing, avoiding touch,
separation distress, refusing to participate in activities, and easily startled (Nicholson et al.,
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2019). Teachers play a huge role in developing protective factors within children. Protective
factors are strategies or practices that aid a child in developing resilience against the trauma they
have experienced or factors that decrease the possibility of experiencing ACEs (CDC, 2021).
There are a wide range of protective factors. One protective factor is developing a strong and
healthy relationship with an adult. Many times, this adult is a teacher. Teachers can build healthy
relationships with their students. This will support children in “…healing from trauma, buffers
their toxic stress, and promotes their healthy development, including their ability to play, build
positive social relationships, and engage in the learning process” (Nicholson et al, 2019, p. 67).
Building strong relationships with children is a highly effective trauma informed practice that
can help children. Teachers need to be informed of the ways in which they can support their
students who have experienced trauma.
Childhood trauma is a critical topic that must be addressed. Caring for children who have
experienced trauma needs to be a top priority along with preventing future trauma from
occurring. There are many individuals who do not understand the impacts various traumatic
events will have on a child in present time and further down the road. Learning about the ways in
which trauma can impact a child’s development is critical for those in the field of education. As
teachers understand the ways in which trauma can impact a child’s development, they can begin
to better support their students. Children who experience trauma will feel different life-long
impacts of their trauma (CDC, 2021). Each child will have their own unique needs that need to
be fulfilled for them to be successful. Sometimes educators do not realize how certain things are
triggering for a child. “A trigger is something that leads to an undesired reaction or behavior
when expressed”(Bashant, 2020, p. 51). Common triggers include but are not limited to: a loud
noise, physical touch, the presence of an unknown adult, transitions from one activity to another,
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and being quickly approached (Nicholson et al., 2019). Taking the time to get to know students
and their needs is crucial to students' success. Along with the importance of creating
relationships with students, teachers need to create strong relationships with the families of their
students. Just as a child needs support, parents and guardians of children also need support and
guidance.
The upcoming professional development series that I have designed, also addresses the
ways in which teachers can support families outside of school. In my professional development, I
include specific resources that are available to the families who live in our community. Living in
a rural area can come with its challenges. When living in a rural area there can be restricted
access to health care, a lack of public transportation, poverty and unemployment, and lack of
specialty care. Families can struggle to get back on their feet after experiencing a traumatic
event. It is important for families to know that they have people on their side who are ready to
support them. Many times, families do not know what supports are available or how to find
resources. This professional development series informs educators about how to share resources
with their students’ families. Some educators are also not aware of the resources available in
their community. This will benefit educators as they will develop the needed tools to support
their families and feel confident doing so.
Self-Care as Educators
In my upcoming professional development series that I have created, I will also address
the importance of practicing self-care as an educator. According to Nicholson et al. (2019)
“working with children who are impacted by trauma can take on the professional and personal
toll on the lives of teachers, putting them at risk for burnout, compassion fatigue, or secondary
trauma” (p. 193). The terms compassion fatigue, secondary traumatic stress, and burnout are
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very relevant to educators. Educators can experience one or more of these three concepts without
being aware of it. As a result of the stress experienced by teachers, 50% of teachers leave the
educational field within their first five years of teaching (Akhavan et al., 2021). In my upcoming
professional development sessions that I have created, I address these three terms, define each,
and discuss the signs of each term including the differences between each one, how teachers can
prevent experiencing them, and strategies about what to do if teachers are experiencing these
three concepts. Educators are very likely to experience compassion fatigue, secondary traumatic
stress, or burnout at some point in their careers, sometimes all three simultaneously. Though, as
common as these terms are, many teachers demonstrate a lack of knowledge about these terms
(Rahimi et al., 2021).Teachers need to feel support from their administration, colleagues, and
community and know that they have the resources and support to prevent these concepts.
As a first-year teacher, I am grateful I have been educated about compassion fatigue,
secondary traumatic stress, and burnout and how to care for myself to prevent each phenomenon.
Not all first-year teachers, and many veteran teachers, are not informed about these concepts.
This professional development series is very important to me because I want all educators to be
supported and successful. I have taken certain preventative measures during my teaching
experience and will continue to practice these strategies, so I do not experience compassion
fatigue, secondary traumatic stress, or burnout. If I do experience one of these terms, then I am
confident that I have the information and resources on how to support myself. All teachers need
to be aware of how they can support themselves and who they can rely on during difficult times.
Western Oregon University Learning Outcomes
My professional project aligns with the Western Oregon University Learning Outcomes
for the Curriculum and Instruction, M.S Ed program which are listed below.
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1. Effectively use advanced content knowledge and educational technologies.
2. Analyze data and evidence to support learning and engage in change.
3. Apply learning theories and research in education in a variety of contexts.
4. Demonstrate professional growth, dispositions and leadership appropriate to their field in
education.
My professional project aligns with the first learning outcome as I used advanced content
knowledge to design a series of professional development sessions that inform teachers of
trauma informed practices. My upcoming professional development sessions will be held using
an online platform, meeting the learning outcome of effectively using educational technologies.
My professional development sessions also include activities that explore online handouts that
enhance learning. The upcoming professional development sessions will be held over Zoom.
To meet the second goal, I researched effective trauma informed practices that support
children who have experienced trauma. I included my findings in my professional development
series to educate my future audience on the trauma informed practices that are proven to be
effective among children who have experienced trauma. I also used the research I conducted in
creating my professional development to inform my future audience of the significance of
self-care among teachers. To engage in change, I will inform teachers on the changes that can be
made within classrooms to practice appropriate trauma informed practices to meet the needs of
students.
To address the third goal, I incorporated theories and research regarding trauma informed
practices as the foundation of my professional development sessions. This upcoming trauma
informed professional development includes various trauma informed practices that are shown to
support children who have experienced trauma or who are currently going through a traumatic
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experience. I also met this learning outcome by applying effective professional development
presentation strategies when designing my professional development to engage my future
audience and support their unique ways of understanding material and information.
To meet the fourth learning outcome, I have demonstrated professional growth as I have
challenged myself to do something I have never done before. Creating a professional
development series required a lot of dedication, drive, and commitment. I also demonstrated
leadership as I advocated for students in my community as well as for my fellow colleagues. I
demonstrated a professional disposition as I collaborated with professors at Western Oregon
University. As I completed this professional project, I demonstrated professional growth,
dispositions, and leadership.
Project Design
To design my professional development sessions, I first selected the most critical learning
outcomes I wanted my audience to have at the end of the professional development. From there,
I began selecting topics for each session. Once I selected a topic for each session, I began
outlining what I wanted to specifically discuss in each session. Next, I began finding educational
handouts I wanted to incorporate into my professional development sessions. To assess if this
upcoming professional development series is successful, I created a Google Forms for my
audience to fill out. This Google Forms allows audience members to provide their thoughts and
opinions on the professional development sessions. Throughout this professional development
series there are discussions where the audience will have the opportunity to reflect on what their
take-aways were from that specific session. This allows myself to see if my audience is
benefitting from the sessions and if the sessions are enhancing their learning on trauma informed
practices.
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Professional Development Series Outline:
Session #1
● Introduction
● Agenda
● Community Expectations
● Objectives
● What are trauma informed practices?
● Types of trauma: Acute, Complex, and Historical / Cultural
● Break
● ACEs
● Examples of ACEs.
● ACE Quiz and Discussion
● Impacts of ACEs: Childhood and Adulthood
● Discussion
Session #2
● Agenda
● Community Expectations
● Objectives
● Risk Factors: Individual Family & Community
● Protective Factors: Individual Family & Community
● Recognizing Triggers
● Signs / Symptoms
● Break
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● Student-Teacher Relationships
● Creating a Predictable Schedule & Routine
● Supporting the Development of Self-Regulation
● Strength-Based Approach
● Task: Apply a Strategy in Your Classroom
Session #3
● Agenda
● Community Expectations
● Objectives
● Case Study
● Task & Discussion
● Tiggers
● Responses to Triggers
● Break
● Supports & Community Supports
Session #4
● Agenda
● Community Expectations
● Objectives
● Challenges Faced by Rural Communities
● Community Resources
● Task & Discussion: Exploring Community Resources
● Break
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● Task & Discussion: Exploring Resources for Parents
Session #5
● Agenda
● Community Expectations
● Objectives
● Importance of Self-Care
● Secondary Traumatic Stress: Definition & Warning Signs
● Compassion Fatigue: Definition & Warning Signs
● Burnout: Definition & Warning Signs
● Break
● Task & Discussion
● Realistic Self-Care
● In-School Support
● Task & Discussion
● Reaching Out
● Sources
● Survey
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Chapter 2: Literature Review
Introduction
In the United States, nearly half of all children have experienced at least one adverse
childhood experience in their lifetime (Hoover, 2019). Therefore, it is critical that educators
know how they can support children who have experienced trauma. Educators need to be
familiar with trauma informed practices (TIP). Given that my project provides professional
development on trauma informed practices to teachers, my literature review will explore the
following three key themes that inform my understanding of this research: the effectiveness of
the trauma informed practice of student-teacher relationships for children who have experienced
trauma, the need to educate those in the field of education regarding trauma informed practices,
and lastly the terms: secondary traumatic stress, compassion fatigue, and burnout experienced by
educators caring for those who have experienced trauma.
Within my research, I have found that many sources report that their teachers
demonstrated a lack of knowledge of concepts connected to trauma informed practices. Rahimi
et al.’s (2021) research explored participants' familiarity with concepts related to trauma
informed practices and pedagogy. The findings showed that teachers in this study demonstrated
unawareness of “...topics such as ACES study… brain-based strategies, community mental
health supports, complex trauma… symptoms / triggers of trauma, toxic stress, [and] vicarious
trauma…” (Rahimi et al., 2021, p. 80). The study showed the proportion of teachers that were
not familiar with key concepts related to trauma informed practices. Trauma informed practices
are critical to student success, however, the two concepts teachers were least familiar with were
“trauma-informed pedagogy” and “vicarious trauma.” This lack of knowledge about trauma is
why there is a need for professional development sessions on trauma informed practices. It is
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important to understand the professional development sessions that have already been created to
allow teachers to see what information is missing. It is also critical to understand how informing
teachers of trauma informed practices, along with educating teachers on self-care can create a
culture for growth and support with a classroom and even a community.
As teachers care for students who have experienced trauma, they themselves are likely to
experience secondary traumatic stress, compassion fatigue or burnout (Nicholson et al., 2019).
Though, many educators are unaware of these concepts and the consequences that come with.
Professional development opportunities need to be offered to teachers that educate them on these
concepts and how to prevent each. Teachers will struggle to support their students if they
themselves are not getting the support they need. This literature review focuses on what trauma
informed practices are highly beneficial to elementary students, the lack of knowledge among
teachers regarding trauma informed practices, the importance of having knowledge of trauma
informed practices, and lastly, secondary traumatic stress, compassion fatigue, and burnout
experienced by educators.
Methodologies for Literature Review
To analyze research that has already examined trauma informed practices at the
elementary level, factors of secondary traumatic stress, compassion fatigue, and burnout among
teachers, as well as the need for professional development, I conducted a series of searches. As I
conducted my search, I used the ERIC search engine. I started by narrowing down my search to
find relevant peer reviewed articles through using the terms trauma informed practices and
elementary schools, I then began to narrow my search down further and with the terms, rural
schools, ACES, and professional development. I would use two to three of the previously listed
terms at a time during a search; from there, depending on the results, I would adjust my search
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criteria to find sources that fit my needs. As the search results generated, I read through their
titles and the abstract for each source that showed connection to my topic. Once I deemed the
source relevant to my research, I would begin further reading the source. Sources were relevant
to my research if the topic of the article was connected to trauma informed practices and the rural
demographics of the community I teach in. The articles I considered relevant also focused on
elementary school aged children. Overall, I was looking for articles that enhanced my knowledge
of what professional development sessions have already been created in connection to trauma
informed practices at the elementary level.
I struggled to find articles that specifically talked about rural school districts. Many times
there were minimal results with topics that were not connected to my search, or the results were
focused on rural schools at the secondary level. Eventually, I was successful in finding sources
that connected to my topic of trauma informed practices as well as focusing on the characteristics
of a rural school. My literature review has 18 sources included; there were well over this number
of sources that I did not include. Many sources looked as if they would connect to my topic from
their title, though with a deeper look they analyzed a different topic, looked at a different level in
school other than the elementary level, did not provide me with enough information that would
support my professional development series, did not connect to my audience and so on. I also set
a cut off date for the sources I was going to use, I did not use sources that were published before
the 2000s.
After finding my sources, and reading through each, I noticed three salient themes. The
three salient themes I noticed were: the effectiveness of the trauma informed practice of
student-teacher relationships for children who have experienced trauma; the need to educate
those in the field of education regarding trauma informed practices; and lastly the concepts of
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secondary traumatic stress, compassion fatigue, and burnout experienced by educators caring for
those who have experienced trauma.
Findings
The Importance of Student-Teacher Relationships for Children
Attachment theory can be useful in understanding the ways in which children who have
experienced trauma from relationships. Children tend to develop insecure attachments if they
have experienced interpersonal trauma through abusive or neglectful caregiving (Spence et al.,
2021). Children can struggle to create relationships with those around them because of the
trauma they have experienced. Children may have been abandoned by a primary caregiver such
as a parent; this experience can make it difficult for these children to create healthy relationships
in the future. Spence et al. (2021) also analyzed the impact of COVID-19 on children who are
facing trauma. Due to COVID-19 schools have shut down in the Spring of 2020-Spring 2021,
community events have stopped, children have not been able to see their peers and so on. This
had an impact on children developing strong relationships with their teachers and peers
(Amerstorfer et al., 2021), relationships that are deemed critical to developing protective factors.
Protective factors are strategies or practices that aid a child in developing resilience against the
trauma they have experienced such as warm and responsive relationships with trusted adults.
Uddin et al. (2021) studied how resilience was supported by protective factors and resulted in
school engagement among children who had exposure to developmental disorders and adverse
childhood experience (ACE). The findings indicate that when children had the support of
protective factors they were more likely to thrive and be engaged in school. Because this study
was limited to children with dual experience of a developmental disorder and ACES, it may be
challenging to generalize these findings for children with one of these two factors.
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Brunzell et al. (2019) also argued the relevance of analyzing the attachment theory. In
Brunzell et al.’s study, they examined the experiences of teachers as they implemented trauma
informed practices into their classrooms. Children who have experienced trauma need strong,
supportive relationships to help them continue to grow after experiencing trauma or while they
are still experiencing this trauma. Outside of a child’s family, children will form attachment
bonds with significant adults in their lives. Often, children identify teachers as the most
significant adult in their life following their parents / caregivers (Brunzell et at., 2019). When
teachers express to children who have experienced trauma that they are valued, loved, and
capable, teachers begin to develop a strong relationship with these children. These relationships
are critical to these children when beginning to attempt to form quality relationships after
experiencing trauma. Though from their study, generalizable conclusions cannot be made for all
trauma-informed teaching. Teachers in this study felt as if they needed more time to grasp all
trauma-informed practices (Brunzell et al., 2019).
Oftentimes rural schools struggle to meet their students’ needs (Frankland, 2021).
Students who live in rural areas struggle to have access to resources due to their remote location,
lack of transportation, unqualified service providers, and high poverty levels. As a result, these
communities develop self-sufficiency. Members of rural communities learn how to depend on
themselves; as a result children who attend rural schools who have experienced trauma will be
hesitant when creating relationships with others. However, children living in rural communities
still need strong relationships. Positive relationships can help young children become resilient to
traumatic experiences (Frankland, 2021). When children can depend on someone other than
themselves, they feel as if they can achieve more, knowing they have someone looking out for
them.
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Rishel et al. (2019) discussed a program built to support teachers in implementing trauma
informed practices and supporting children who have experienced trauma or who show
symptoms of stress. In the study 11 schools participated, Rishel et al. (2019) analyzed the
effectiveness of Trauma Informed Elementary Schools (TIES). The TIES program was created to
introduce trauma informed practices to elementary schools based on an Attachment,
Self-Regulation, and Competency Framework, also known as ARC. Part of the ARC framework
focuses on the importance of children creating healthy and strong attachments and the steps to
doing so. A child’s healthy attachment to an adult can buffer the effects of trauma. Rishel et al.
(2019) analyzed the effectiveness of the TIES/ARC implementation by collecting a
multidimensional classroom observation scale score from the beginning and end of the school
year from classrooms which did and did not receive the TIES/ARC program. When difference
scores were compared the classes receiving the TIES/ARC program showed significantly more
improvement than classrooms that did not. Though it is only a pilot study and the number of
schools and students who participated is limited.
Stoppelbein et al. (2021) also examined the importance of student-teacher relationships.
Stoppelbein et al.’s research analyzed the presence of callous/unemotional traits in children who
have a history of ACEs. Stoppelbein et al. addressed the relationship between ACEs and
callous/unemotional (C/U) traits and student-teacher relationships as a moderator of each.
Callous/unemotional traits are “defined as a persisting pattern of behavior characterized by low
empathy, interpersonal callousness, blunted emotionality, and lack of concern over personal
behavior or performance” (Stoppelbein et al., 2021, p. 130). These unemotional traits could be
challenging for teachers trying to build relationships with students, but caring relationships with
teachers were found to be important nonetheless. Stoppelbein et al. (2021) found “…protective
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factors, such as interpersonal and environmental supports, might attenuate the impact of ACEs
on poor outcomes including development and maintenance of C/U traits…one such factor might
be supportive relationships” (p. 131). In other words, student-teacher relationships can be a
buffer against negative outcomes for children who have experienced ACEs and / or
callous/unemotional traits. Data from this study were collected from a small-to-medium range
and collecting data from a larger sample size with more variability would be beneficial for future
research (Stoppelbein et al., 2021).
Educating Individuals on Trauma Informed Practices
Educators are bound to encounter a student who has experienced trauma in their lives. It
is important educators know how to support children who have experienced trauma or who are
still experiencing trauma in their lives. Therefore, professional development is important, and
can be impactful, but should follow some guidelines. Within the U.S, there have been statewide
initiatives to address trauma, however not all states have begun initiatives that address childhood
trauma. Hoover (2019) discussed a list of practices states can carry out if they have not yet begun
initiatives. Within this list, it is recommended that schools “provide professional development on
adversity, trauma, and toxic stress” (p. 28). Addressing trauma begins with educating teachers on
trauma through providing professional development sessions.
According to Hoover (2019) it is proven that professional development which is
collaborative is more likely to be effective and easily incorporated into teachers’ practices.
Professional development needs to relate to teachers’ everyday practices and most importantly
the students in their classrooms. The importance of professional development sessions is to teach
educators about trauma informed practices that will demonstrate student-level improvements
(Hoover, 2019). Meaning, that the trauma informed practice will be effective to a child’s unique
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needs. Trauma informed professional development programs include staff-wide training and
professional development on instructional and non instructional strategies to support children
(Hoover, 2019). These trainings are essential to the success of students and teachers as they
implement trauma informed practices.
Rahimi et al. (2021) argued that there is a need for educating teachers on trauma
informed practices. In their research they analyzed the extent to which teachers were
knowledgeable about trauma informed practices. This study included 414 teachers, counselors,
paraprofessionals as well as other school personnel from southeast Georgia. The participants in
this study were unaware of ACEs, community mental health supports, trauma, culturally relevant
pedagogical strategies, triggers, symptoms of trauma, toxic stress and the list goes on (Rahimi et
al., 2021). Teachers must be educated on these topics to support their students, their students’
families, and themselves. Greig et al., (2021) argued that in order for schools to implement
trauma informed practices, it begins with enhancing teacher knowledge through professional
learning. Teachers need to be trained, supervised, and provided with ongoing assistance as they
implement trauma informed practices in their classroom. In order to build trauma informed
schools, teachers must first be educated on trauma informed practices. Trauma-informed schools
create educational environments that are responsive to the needs of children who have
experienced trauma (Overstreet & Chafouleas, 2016).
Blodgett & Lanigan (2018) conducted a study looking at the connection between the
level of adverse childhood experiences exposure (ACEs) and the academic risk of public-school
children. The sample for this study consisted of five Title 1 (high poverty) and five non-Title 1
schools. From these 10 schools, “...78% of students [identified] as White, 6% more than one
race, 4% Native American, 4% HIspanic, 3% African American, 2% Asian, 1% Pacific Islander,
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and 2% did not report or other” (Blodgett & Lanigan, 2019, p. 139). They were able to conclude
children’s ACEs exposure is negatively associated with academic success, as ACE’s increase so
does the risk of related school problems. Another finding was that teachers found it very helpful
to understand ACE risks and use this knowledge to respond to children who struggle
academically (Blodgett, 2018). The information in this study was reported by teachers, so there
is the possibility of bias among reporting. Also, the findings are not generalizable to other
racially or ethnically diverse communities.
The purpose of the study conducted by Koslouski & Stark (2021) was to research the
steps teachers are taking to support students who have experienced trauma. The teachers in the
study were not part of schools that implemented school-wide trauma-informed practices nor had
experienced extensive trauma informed professional development. As a result, teachers spoke to
the importance of teaching self-regulation, social skills, advocating for academic, social, and
emotional supports, the need to practice culturally responsive teaching, prioritize relationships
with students and so on. Though teachers’ strategies were successful they reported lack of
school-wide support for their students (Koslouski & Stark, 2021). Teachers in this study could
have benefitted from school-wide professional development educating them on trauma informed
practices as well as self-care strategies. This study does present limitations as there was a small
sample that consisted of 10 school teachers (grades K-5) who taught in Massachusetts
(Koslouski & Stark, 2021). Therefore, the findings are not intended to be generalized across
elementary schools.
Secondary Traumatic Stress, Compassion Fatigue, and Burnout
Individuals in the education field who work with children who have experienced trauma
are at risk of experiencing compassion fatigue, secondary traumatic stress, and/ or burnout
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(Nicholson et al., 2019). When building relationships with students, educators begin to develop
deep empathy for their students, resulting in educators being vulnerable to taking on the trauma
their students have experienced. This is referred to as secondary traumatic stress (Lawson et al.,
2019). Secondary traumatic stress can spill over into other aspects of teachers’ lives, including
their personal lives. Secondary traumatic stress is experienced when teachers are not prepared
with the tools they need to prevent taking on the trauma of their students. Negative thoughts,
mood swings, loss of hope, and loss of interest in everyday activities can all be signs of
experiencing secondary traumatic stress (Blitz et al., 2016). This connects to the importance of
developing a professional development series that supports teachers in caring for themselves.
Blitz et al. (2016) conducted a study which demonstrated that teachers feel unsupported as they
try to support their students. These same teachers also feel the burden from caring for their
students. The study done by Blitz et al. (2016) offers great insight though it was done with a
small sample from one elementary school and may not be representative. The study demonstrates
the need for professional development sessions that support educators who are working with
students who have experienced trauma.
Compassion fatigue is experienced by adults who have experienced extreme stress
overtime, have not taken care of their own needs, and feel overwhelmed by those who they care
for. Depression, anxiety, greif, being short tempered, socially withdrawn, and experiencing loss
of hope are some of the symptoms of compassion fatigue (Nicholson et al., 2019). Pinthong
(2021) analyzed the effectiveness of utilizing mindfulness training to cope with stress
experienced by K-12 teachers. Pinthong’s (2021) study included five teachers who participated
in a six-week mindfulness online course. Practicing mindfulness can be an effective intervention
to combat occupational stress. Through practicing mindfulness teachers can experience increased
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awareness, moments of presence, and increased compassion towards students. As a result of the
six week mindfulness course, practicing mindfulness improved stress coping skills among the
teachers in the study (Pinthong, 2021). Though this study offers great insight to the effectiveness
of online mindfulness professional development, there was a very small sample size as the study
was limited by the COVID-19 pandemic.
Phillips (2021) analyzed the significance of burnout experienced by teachers who are
teaching through the pandemic. Burnout is extreme mental, physical, and emotional exhaustion
which occurs gradually. Burnout is experienced when individuals are involved in emotionally
demanding situations like caring for children who have experienced trauma (Nicholson et al.,
2019). Phillips (2021) spoke to the current stressors experienced by educators in today’s world.
From what I have noticed from being a professional teacher, the COVID-19 pandemic has taken
a toll on all teachers, draining them, and leaving them feeling hopeless. Original sources of
burnout have been amplified by the pandemic (Phillips, 2021). Phillips (2021) draws attention to
the importance of giving teachers time to build a circle of support among their fellow teachers,
showing the need to create a professional development series that will support the teaching of
how to develop these strong relationships. Philips (2021) also argued the importance of creating
professional development that is focused on relationships, and teaches educators how to
co-regulate with their students.
Professional development needs to inform teachers about how to prevent secondary
traumatic stress, compassion fatigue, and burnout. Akhavan et al.‘s (2021) research analyzed the
usefulness of two 90-minute mindfulness professional development sessions for elementary
school teachers. Within these two sessions, teachers were taught mindfulness techniques,
discussed mindfulness practices they could implement in their classrooms, and created an
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understanding of how to combat stressful situations. Between sessions teachers practiced
implementing mindfulness practices learned from professional development. Teachers reported
that they would have handled situations differently if they had not practiced what they learned
from their professional development sessions. This research demonstrates the need for
professional development sessions that aid in supporting teachers to develop strong coping skills
(Akhavan et al., 2021). There are significant limitations to consider regarding this study. The
research was conducted in one rural school district. As well as the study only being done in a
two-week period. These findings are not generalizable beyond the rural school research setting.
Professional development sessions can support teachers if they are created with the purpose to be
effective and meet the unique needs of teachers and students.
Conclusion
This literature review analyzed previous research regarding trauma informed practices
and the effectiveness of professional development. As the need for a school-wide trauma
informed framework continues to grow across schools, it is clear that more professional
development sessions need to be created to support teachers as they implement trauma informed
practices. Within trauma informed practices professional development sessions, there needs to be
education regarding secondary traumatic stress, compassion fatigue, and burnout. The research
explicitly states the connection between caring for children who have experienced trauma and
educators who are experiencing one or more of these three concepts. More research needs to be
done on how to support teachers as they support their students who have had adverse childhood
experiences. Teachers want to and can support their students though teachers also need to be
advocated for. Professional development sessions should be created that educate teachers and
administration on trauma informed practices and the importance of self-care for teachers.
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Chapter 3
Project Design
I work in the Hockinson School District in Brush Prairie, Washington. Within the
Hockinson School District, there is only one elementary, middle, and high school. Across this
three-school district there are nearly 2,000 students enrolled (SchoolPointe, n.d). For the 2021-22
school year, there are about 833 students enrolled at Hockinson Heights Elementary School.
79.7% of these students are white, 8.0% of students are two or more races, 7.7% of students are
Hispanic, 2.6% of students are Asian, 1.4% are African American, and less than one percent of
students are Native Hawaiian and American Indian. When looking at the percentages of female
to male students, 47.7% of the elementary school is female and 52.3% of the school is male
(Office of Superintendent of Public Instruction, n.d).
I started creating this professional development series by researching what professional
development series have already been created about trauma informed practices. I used Western
Oregon University's Hamersly online library, ERIC Institute of Education Sciences, and
performed Google searches. As results appeared in my search, I read the descriptions of courses
offered, and thought about what they were missing. I noticed that most trauma informed
professional developments spoke about what trauma is and provided specific trauma informed
practices. To make my project unique, I designed a professional development series that
specifically addresses the population of students in the rural community in which I teach. When
teachers attend professional development, they want the information shared to directly connect to
themselves and their students (Matherson & Windle, 2017). In my professional development
series, I talk about the challenges individuals face when living in a rural community and the
resources that are available to community members. I spent a lot of time brainstorming what I
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wanted to include in my professional development series, thinking about what my community
would benefit from. I thought about the teachers and students at the elementary school I teach at.
I wanted to create something that would support the teachers I work with and our students.
During this process, I thought a lot about the pandemic and how it has impacted teachers,
students, and their families.
In a previous course, I learned about how individuals who work with children and
families who have experienced trauma are likely to take on their student’s trauma (Lawson et al.,
2019). With this knowledge as my motivation, I designed a professional development on
supporting teachers who teach in a rural district and who work with students who have
experienced trauma. I previously took a course where I learned about the concepts of secondary
traumatic stress, compassion fatigue, and burnout. It was important to me that I include these
concepts in my professional development to support educators. I performed deeper research
about these concepts, pulling out information that is relevant to educators. During this search, I
noticed many resources talked about the importance of self-care. I began to think about how
self-care practices could be a topic within my professional development as it connects to these
three concepts. This led to me creating a whole session about educating teachers on self-care
through addressing the concepts of secondary traumatic stress, compassion fatigue, and burnout.
I knew I wanted my series to include five one-hour sessions, occurring once a month. I
wanted to create sessions that teachers would not become physically or mentally exhausted from.
According to Ross (2011) effective professional development occurs over weeks or months,
providing educators with flexibility and opportunities to receive follow up support. One hour
sessions is a solid amount of time to inform my audience without the session feeling dragged out.
Participants can learn information better when it is divided into smaller chunks rather than being
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expected to take in all information at once. One hour sessions, once a month allows participants
to absorb information and practice new strategies between sessions. Teachers are able to take
what they have learned from a session, apply it to their teaching, then come back to the next
session and share. One hour sessions also fit into a teacher’s busy schedule a lot better than a
long session would (Ross, 2011).
When designing professional development sessions, it is important to think about
teachers’ well-being. Speakers of professional development sessions should assure their
participants that it is okay for them to step away for a moment to take care of themselves
(Mancinelli, 2020). About half way through each session, there is a three minute break for
audience members. Speaking and learning about trauma is a heavy topic. I wanted to provide my
audience members time to take a breath, get up and walk around, go get a drink of water, or do
whatever they felt like they needed. This time allows participants to gather their thoughts and
then regroup.
At the start of every session, there is a Community Expectations slide. This slide
addresses the expectations I have for participants. On the slide I address the importance of
understanding that everyone attending professional development has different experiences and
abilities. I communicate with the participants that it is expected that everyone’s thoughts and
emotions are respected. I also state that if anyone needs to step away for a moment to collect
themselves that they are welcome to do so. Addressing these items on this slide helps facilitate a
safe environment for participants to learn in. On this slide, I also address video conferencing
etiquette. I ask participants to have their phones off and I encourage them to ask questions in the
chat. I also ask participants to have their cameras on if they are willing and able. I put this slide
at the beginning of every session following the agenda to remind participants of these
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expectations. After the first couple sessions, I will spend less time addressing these expectations
and will go over them as a quick reminder. After the community expectations slide, there is an
agenda slide for that session. I created an agenda for every session to allow my participants to
know what is coming and when during the session we will talk about what topic. As previously
stated, trauma is a heavy topic of discussion. Having an agenda slide will ensure that participants
are not caught off guard as the session progresses through topics.
When I first started creating this professional development series, I created the sessions to
be held over a video conferencing platform to accommodate COVID-19 safety protocols.
However, I realized that creating an online professional development series would highly benefit
the teachers at Hockinson Heights Elementary School. Online professional development
provides teachers flexibility in accessing the resources and materials while meeting their life and
work demands. Most teachers in the Hockinson School District have a long commute to work.
Having online professional development sessions allows teachers to access the information
without having to spend time driving to professional development. Discussing trauma is not a
light topic; having an online professional development also allows participants to participate
from the comfort of their own home. Teachers may feel more relaxed during this professional
development as they join the session while being in a place that gives them a sense of security.
To create my professional development sessions, I began by making a list of each topic I
wanted to include in the professional development series. I then looked at the list and started to
rearrange topics by putting topics that connected with each other next to each other. For example,
two items on my list were challenges faced by rural communities and resources for rural
communities. I placed these two topics next to each other on the list as they go hand in hand.
Next, I found four places within my list that I could split up topics into five different sessions.
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For example, session three focuses on a case study. The next topic discussed after the case study
is challenges faced by rural communities. I ended session three after the case study and started
session four with speaking about rural communities as it presented a topic change. I rearranged
the topics I had within the five sessions a few times as I would think of other topics that I wanted
to include or felt topics fit better somewhere else.
I then created a Google Slides presentation. Within this presentation, I created a title
page, then divided the presentation into five different sections through creating agenda slides for
each session. I then added 10 blank slides for each topic within each of the five sessions. I titled
every slide to allow myself to visualize what topics were being presented within each session.
Next, I started to add information to every slide, pulling information from various sources from
chapters one and two. I also used outside sources that were not in chapters one or two. Over time
I needed to add more slides onto the Google Slides to accommodate all the information I wanted
to include. After I started to add information to my Google Slides presentation, I began to add
speaker notes to each slide. I added short sentences that I will use as I present this upcoming
professional development series. Each sentence serves as a guide for every slide. I also utilized
the speaker notes area within Google Slides to insert the links to resources that connect to the
specific slide. This makes it easy for myself to share the links with the participants as they are
right there below the Google Slide. I put citations in the speaker notes for each slide as well.
When designing my professional development sessions, I took into consideration what
teachers want from a professional development session. I began to research what teachers look
for when they are choosing a professional development session to attend. I found that teachers
want learning opportunities that are engaging and interactive (Matherson & Windle, 2017). I
knew I did not want my professional development sessions to include me speaking the whole
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time. Effective professional development utilizes social interaction among participants
(Matherson & Windle, 2017). I began to think about what whole and small group activities I
could have the audience participate in that would keep them engaged. To promote engagement, I
included discussions as the main activity within each session. In my professional development
series, session one focuses on ACEs. I wanted my audience to take the ACEs quiz for
themselves. In this upcoming professional development series, audience members will receive
the link to take the ACEs quiz (See Appendix A). They will then be asked to reflect through
discussion questions that are included in the session. Once my audience has enough time to
individually reflect, they will be sent into breakout rooms where they will discuss their
reflections with their small group. Finally, everyone will come back together and have a group
discussion. This small group discussion structure is repeated throughout different sessions. In the
first session, I also designed an activity where the participants will be sent a link to a document
from the CDC about Trauma Informed Practices (See Appendix B). In this upcoming
presentation, the audience will be given time to read over the document and will then share with
the whole group their thoughts through addressing the discussion questions.
In session two participants will learn about specific trauma informed practices they can
apply to their classrooms. The first trauma informed practice they will learn about is
student-teacher relationships. In this upcoming professional development session, I will provide
participants with two different links to surveys to allow teachers to get to know their students
better (See Appendix C). During the session, teachers will explore both of these surveys.
Teachers will be able to use these surveys in their classrooms. During this session I will also
provide participants with two resources to explore as participants learn about the strength-based
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approach (See Appendix D). Teachers will be given access to all the resources that we explore
throughout the series.
I also wanted to give my participants choice within the professional development. In
session two, there is an activity that provides the participants with a list of four handouts aimed
towards supporting parents (See Appendix E). The task for the participants is to choose one that
sparks their interest, explore it, and then participate in a discussion about the document they
explored. To find these documents I did a simple Google search and began searching for
informational handouts / documents related to trauma informed practices. As I looked through
the websites that came up, I looked at their reliability and determined if the document would be
beneficial to professional development. While analyzing if the documents were beneficial to the
professional development series, I considered how it would enhance my audience’s knowledge
related to trauma informed practices. I thought about whether it provided additional information
that was not already presented in the session as well.
As the main activities the audience members will participate in are discussions, I knew I
needed the discussion questions to be engaging. When creating discussion questions for the
professional development series, I thought about thought provoking questions that would
challenge my audience members to really think. The questions in the professional development
series will spark great conversation among the participants as I believe there will be a range of
answers among participants. When creating these questions, I thought about how I could create
questions that were open ended and invited conversation. Examples of questions I have written
and will ask in the series include but are not limited to: What was your reaction to the ACEs
quiz? How does your ACE score impact you as an educator? What was missing? How could we
find that information? and How can we hold ourselves accountable for practicing self-care?
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These questions allow for different answers to be shared and discussed, there is no single answer
that is correct.
Within every activity, there is a slide which explains the tasks for participants. I state
what they are expected to do, for example read over a document. Then I state that they will
reflect, first individually then in small groups, and lastly as a whole group. I also list the
discussion questions on this slide as well. Having the directions on the slide allows participants
to refer back to it if needed. I also give participants the amount of time they should spend within
each task. For example, I list that participants should spend 8 minutes reading the document, then
state they will be given 10 minutes to meet as a small group.
When creating activities, I reflected on a professional development that I had attended in
the past. I thought about what I liked and what I didn’t like. One thing that I liked is that the
participants had the opportunity to be the expert and share information. To give my participants
the chance to be the expert, I planned an activity that asks participants to explore a community
resource they were assigned. Once they research the community resource, they must share what
they found with their small group. As a group they must then create a single Google Slide that
displays the information they found in connection with the community resource. Each group will
then choose a presenter to share their findings with the whole group. To find the community
resources for the Hockinson School District, I went onto the Hockinson School District official
website. I then went to community and community resources. I then explored each of these
community resources and added them to my presentation with a short statement about what they
offer. This activity allows participants to learn from each other and engage in conversation with
each other.
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When I first created the Google Slides presentation, I applied the theme Slate to the
presentation. After working on the information on the Google Slides I realized I did not like the
theme because it was very plain. I first looked through the Google Slides themes available,
however I did not think any of the themes offered by Google Slides were appealing and
expanded my search. I went to Google and began to search professional Google Slides themes
and free Google Slides templates. I explored a lot of websites and struggled to find one that fit
the presentation. Many times, the results that populated had overly distracting colors or graphics.
One website that came up in my search was Slidesgo (Freepik Company, 2022). On the website
Slidesgo, I looked under professional presentation templates. I scrolled and scrolled until I
finally found one that I liked. I liked that it was simple and I then downloaded it for free. I then
began to transfer my information from my original presentation onto this new template. Then I
began to add graphics to embellish my presentation. I googled minimalistic people, and found
graphics of minimalist drawings of individuals. The graphics had a white background that did
not look appealing on my slides. I used Removebg to remove their backgrounds to allow my
presentation theme color to display through (Kaleido, 2022). These graphics are not on every
slide. I added the graphics where slides had too much empty space. I used minimalist drawings
that did not distract the viewer from the information on the slide.
At the end of the series, participants are sent a Google Forms survey (See Appendix F).
This survey asks three questions to allow myself to better meet the needs of future participants.
The questions on the survey are: What was your biggest takeaway from this professional
development series? What specific suggestions do you have to improve this professional
development series? What activity did you find most valuable? Why? When participants
complete surveys, they do not want to answer a lot of questions. When surveys have too many
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questions, participants will not spend as much time providing quality responses (Fisher, 2020).
With this knowledge I created a survey with three questions. These questions allow participants
to provide constructive feedback on the professional development series.
Overall, the goal of this professional project was to create a professional development
series that will educate teachers on trauma informed practices and self-care. I believe that this
upcoming professional development series will support teachers in learning and applying trauma
informed practices they can implement within their classrooms to support their students. This
professional development series will also provide teachers with information about how to
navigate secondary traumatic stress, compassion fatigue, and burnout. The professional
development series I have created will provide teachers critical information in an effective way.
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Chapter 4
Final Product
https://docs.google.com/presentation/d/19OQ0rObh6OEXXEcw_EEjg7ijpCJUDt1biiGuiwjw6Sc
/edit?usp=sharing
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Chapter 5:
Reflection
In 2020 the teaching world was turned upside down when the Coronavirus Disease hit the
United States. In Spring of 2020, the Hockinson School District sent students home, unaware of
how long it would actually be until students returned to school in person. Come Fall of 2021, I
began my student teaching in a virtual setting in the middle of the global pandemic. We went on
to experience five different transitions as we went to hybrid learning with an ever-changing
number of students to finally ending the year in a typical face to face instructional format.
During these transitions, teachers were given a limited amount of notice to prepare but still did
all they could to give students the best learning experience possible. Nothing about that school
year felt normal and today still doesn't. Before the mask mandate was lifted in March, my
five-year-old students were wearing masks that covered most of their faces. I could never see
their smiles and they couldn't see mine. I have yet to experience a school year from start to finish
with typical face to face instructional format. The COVID-19 pandemic has taken a toll on
teachers and students. Students and teachers have spent the last two school years unsure of what
the future would hold. Teachers everywhere are exhausted and barely holding on. Teachers need
to take care of themselves to be able to support their students. As teachers care for themselves
and their students, they need to feel supported doing so. Self-care for educators is more
important now than ever.
Throughout this project, I have learned an enormous amount about what it truly means to
take care of yourself as an educator. During my time as an undergraduate student, I was not
taught about the concepts of secondary traumatic stress, compassion fatigue, or burnout. As I
created this project I learned how common it is for a teacher to experience one or more of these
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three concepts. In a graduate course, I learned the difference between each concept through
understanding their signs and symptoms. Having knowledge of the ways to prevent secondary
traumatic stress, compassion fatigue, and burnout is critical information teachers need to have.
Yet, I found myself unaware of this knowledge until I took a course as a graduate student. I have
taken what I have learned in a previous course and what I have learned as I completed research
for this project to create a whole professional development session on these three concepts. This
session supports teachers like myself, who were unaware of the relevance of these three concepts
within the educational field.
My professional development series was created for the students and teachers of
Hockinson Heights Elementary. Hockinson Heights Elementary school is part of a rural school
district. Growing up, I was not raised nor still do not live in a rural area. Community members of
rural areas face many challenges that I have not experienced. This project allowed me to learn
about the specific hardships students, families, and teachers face when attending a school in a
rural district. In addition to the challenges I have learned about, I have also learned about the
resources available to members of the Hockinson community. This is important knowledge that I
can use to support my students and their families. This information also appears in my
professional development series so I can educate teachers about the resources available in our
community. As a teacher, I can better support my students and their families with this
knowledge.
Within the overarching topic of trauma informed practices, I inform my audience about
the different types of trauma; ACEs; the impacts of ACEs; signs and symptoms of trauma;
triggers; and risk and protective factors. Before I started creating the professional development
series, I came into this project with prior knowledge of these topics. However, my knowledge of
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these topics has greatly increased. I have learned about even more signs and symptoms a child
who has experienced trauma may display. As a teacher, I can use this knowledge as I work with
students who may have experienced trauma. I can look for signs and symptoms in children to
allow myself to create an understanding of what supports they need. I can also take this
information and share it with my students’ families. I can help them understand protective
factors that aid a child who has experienced trauma develop resilience. I can help them learn
about what things may tigger their child and work with them to minimize these triggers. The
knowledge I have gained will support me greatly as I work with students who have experienced
trauma.
One of my biggest takeaways from this project is that I have learned how to design and
implement a professional development. I learned about the process for creating a professional
development series. Prior to this project, I had never created a professional development series
nor had knowledge about how to create one. I have learned an enormous amount about the
design process behind professional development. I have learned about what participants want
when they attend a professional development. I have also learned about how long professional
development sessions should be, what to include, how to create a safe environment for
participants, how to engage participants, and effective ways to deliver important information. I
can use this information as I continue to create professional development sessions in the future
and modify this professional development series.
My literature review focused on what professional development sessions have already
been created, and what was missing within these professional development. A lot of professional
development series did not address the needs of rural communities. I used this lack of
information to incorporate support and strategies for rural communities in my professional
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development. The literature review also focused on one highly effective trauma informed
strategy; the need for educating teachers on trauma informed practices; and the concepts of
secondary traumatic stress, compassion fatigue, and burnout. The focus of my literature review
highly contributed to what I included in my sessions. I used the literature review as a guide for
what information I needed to include in my series.
In the future, I plan to add to this professional development series. I would like to create
multiple sessions that only focus on trauma informed practices. I would like to provide
participants with a large range of trauma informed practices that they can apply to their teaching.
In my professional development series, I teach four effective trauma informed practices.
However, if I were to create this project again, I would like to incorporate more trauma informed
practices. In my professional development series, I have one session that focused on a case study.
In the future I would like to add more case studies into this professional development series. I
have learned that teachers like to engage in activities during their professional development, this
is why I incorporated a case study. However, with this knowledge I would like to add a few more
case studies. I would add case studies where the children are different ages, display different
signs, have different triggers, and who need different trauma informed practices to support them.
I believe having more case studies would give teachers more practice with identifying signs,
triggers, and creating plans for children who have experienced trauma.
In my professional development series, I spend a whole session speaking about self-care
for educators. As I reflect, I believe having a few different case studies based on teachers would
be beneficial to participants. I would create different case studies where participants have to
identify if the teacher is experiencing secondary traumatic stress, compassion fatigue and / or
burnout. I would also have them explain their rationale for how they know what concept the
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teacher is experiencing and what supports they need. I believe that this would support
participants as they create an understanding of each of these three concepts.
Something else I might do differently in the future is incorporate videos into the sessions.
This would allow the participants to receive information in a different way. As I do for my
students, I provide them with material in different formats. I believe that educators too would
benefit from receiving information through an educational video. I may find videos that talk
about different topics included in the professional development and I could find a video case
study. The video case study would allow teachers to actually see the signs and symptoms the
child is displaying, the triggers, and the reactions displayed in response to a trigger. I believe that
this would challenge the participants to apply what they have learned as they watch the video,
looking for signs, triggers, and reactions to triggers displayed by a child. This case study video
would allow participants to develop a plan for the child in the video and discuss their proposed
plan with other participants.
In the future I would also like to invite guest speakers to come present within the series.
A guest speaker who is an expert on trauma informed practices would be able to share their
knowledge and experiences in the field. A guest speaker would be able to share their perspective
and create different kinds of connections with participants. At the end of the guest speaker’s
presentation, I would have audience members ask any questions they had. I also believe the
audience would enjoy having a different presenter to change things up within the series.
My goal for this project is to begin presenting the professional development at the
beginning of next school year, and having recurring sessions once a month. Once the
professional development sessions are over, I would like to implement the previously discussed
changes. I would also make changes based on the feedback the participants provide me. At the
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end of the professional development series, there is a survey for the participants to fill out, which
allows me to make improvements to the series. In the future, I also believe having more surveys
throughout the series would allow me to receive more feedback. There is a long amount of time
between the first session and the last session where participants complete the survey. Participants
may forgeot suggestions that they may have had from the first session. Having more surveys
throughout would combat this challenge and allow me to make more improvements.
Overall, I am extremely pleased with the final product of my professional project. I have
gained a large amount of knowledge of trauma informed practices as I created this professional
development series. This project challenged me to create something that I never thought I would
be able to design. From this experience, I have furthered my knowledge of how I can support my
students and their families. This project has also taught me how to care for myself and my
colleagues. I am eager to continue adding to this professional development series and to present
this series to teachers. I am also excited to see how this professional development series supports
teachers and their students who have experienced trauma.
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Appendix A
ACEs Quiz for Session 1
A.1 ACEs Quiz (Starecheski, 2015)
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Appendix B
Professional Development Handout
B.1 CDC Vital Signs Handout (CDC, 2019)
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Appendix C
Student Surveys
C.1 Getting to Know You Survey (Bashant, 2020)
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C.2 Interest Survey (Bashant, 2020)
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Appendix D
Strength-Based Approach Resources
D.1 Neurodiversity Strengths Checklist (Bashant, 2020)
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D.2 Action Plan for Showcasing Strengths (Bashant, 2020)
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Appendix E
Handouts for Session 4
E.1 Parenting Skills to Promote Healthy Child Development (Fortson et al., 2016)
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E.2 Parenting with ACEs (Center for Youth Wellness & ZERO TO THREE, 2018)
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E.3 Understanding ACEs (Spokane Regional Health District, n.d)
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E.4 Parenting to Prevent and Heal ACEs (Audage, 2018)
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Appendix F
Google Forms Survey
F.1 Participants Google Forms Survey
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